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COMMUNICATION STRATEGIES

THERE ARE MANY

WAYS TO COMMUNICATE

There are so many ways to

communicate and they are all
valid! |

+ Body language & facial
expressions

+ Gestures or physically taking
person's hand and leading them

+ Displays of emotion

* Echolalia (repeating
words/phrases/scripts that
have been heard previously)

* Speech

» Use of icons/symbols/AAC

» And more!

We all use multiple methods of
communication everyday.

Some individuals may be
nonspeaking, have differences in
their verbal speech, or be unable to
consistently rely on their
communication in different
circumstances,

AS EDUCATORS AND ALLIES,
WE CAN SUPPORT

COMMUNICATION BY:

*» Promoting multimodal

communication

Recognizing that ALL
communication is essential. By
accepting how the person
communicates, you dre
teaching them that
communication is valuable and
powerful.

Providing unrestricted access
to AAC

Modeling language and AAC

usage

Respond to all communication

attempts

Allow time for the person to

process the information.

Do not use baby talk or talk

down to a person
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COMMUNICATION STRATEGIES (CONTD)

GESTURES AND NONVERBAL COMMUNICATION

Including gestures such as pointing, nodding, and focused eye
contact can help children with disabilities understand
messages. Parents, family members, and friends may need to
exaggerate or prolong their gestures, especially in the
beginning, to promote comprehension. Children generally like
responding to exaggerated nonverbals with their movements
and gestures, but for children with disabilities, gestures are

almost necessary.

READ TO THEM  AND TALK TO THEM OFTEN.

Practice makes perfect, according to the old saying, and this is
undoubtedly a good one for children with disabilities who are
learning better communication strategies. The first step to
learning a language is listening, and we cannot expect a child
to communicate well if we do not teach them to understand.

Exposure to communication is a crucial element of learning.

CONSTANTLY EXPLAIN.

In the grocery store, talk to the child at every step. Count the
apples as you put them in plastic bags, read the items off the
list and check them off with the child, and finally, allow the child
to help you organize and store groceries when you get home,
This will enable you to repeat the items to the child repeatedly,
promoting learning and teaching him or her about grocery
shopping along the way. it can be applied to other aspects of
your routine as well,
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COMMUNICATION STRATEGIES (CONTD)

CHANGE IT UP A BIT.

While you cerfainly want to begin with simple language, you will
eventually want to expand your child’s vocabulary if he or she
can. Challenge your vocabulary by mixing your words a bit.
Start small. Use “the other words” from time to time. Rather than
saying 1o your child to go through the door, tell him or her to
enter through It. Expansion of vocabulary challenges the thought

process and helps a child feel confident in communication skills.

USE PICTURES.

Like flashcards, pictures can challenge the memory.
Associating still pictures with words can help the child
associate words with the real world. You can use pictures with
single items rather than those with busy backgrounds. As the
child learns, you may introduce more challenging scenety or
plctures in which children may identify several objects.

REALIZE AND RESPECT THEIR DIFFERENCES AND
LIMITATIONS.

Challenging children can give them opportunities o succeed,
but parents can also overdo it. The child will let you know
when he or she is ready to move on fo another adventure in

language.
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EDUCATIONAL STRATEGIES

There are thousands of educational strategies available with just a simple
Google search, Here are a few based on the person's deficit that may be

useful.
Presenting Problem: reverses or Presenting Problem: loses place,
inverts letters or numerals skips lines, omits words and
rereads lines
Interventions:
Interventions:
1.) Visual Strip of letters and 1.) Use a bookmark to follow line by
numbers on the desk for line. The best bookmarks are about
students to refer to throughout six Inches long and one inch wide,
the day. with a one-inch dark line in the
center. This dark line is placed
2.) Trace letters in different under the word the child reads as
mediums: for example, have she moves the marker from left to
the child trace the letter they right.
are struggling with at least ten
times each day in sand, in 2.) Make a copy of the text and
Play-Doh, using chalk, etc.; have the person underline as they
this will build muscle memory. read
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EDUCATIONAL STRATEGIES

VISUAL PERCEPTUAL DEFICITS

Presenting Problem: slow,
laborious handwriting.

Interventions:

1.) Allow oral responses

2.) Shortened Assignments

3.} Use assistive technology such
as o computer or assistive apps
(Co-Writer/Grammarly/Google
Read and Write/Snap and Read)

Presenting Problem: lining up
math problems

Intervention;

1} Graph paper — Depending on
the age, you can create different-
sized graph paper boxes (several
blank pages are available with a

simple internet search).
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EDUCATIONAL STRATEGIES

AUDITORY PROCESSING DEFICITS

Presenting Problem: cannot
understand conversation
delivered at a normal speed (This

may be evidenced by the student’s * -

Huh? " or” What? " )

Interventions:

1) Seating

Place the person near the speaker
to reduce distractions and improve
access to speech.

2) Speaking

Speck slowly and clearly, and use
slightly lower volume. Avoid asking
“students o listen and write at the

same Time.

Y f\;‘;}\h‘.w..

Instructions

» Give clear, step-by-step
instructions in short
sentences, and emphasize
keywords.

» Use logical sequencing
words like "first," "next," and
"finally". Repeat key
information and rephrase as
needed.

¢ Check for understanding by
asking students to summarize
or repeat what you said.

3) Visual aids

Use visual fools, images, and
gestures to support spoken lessons.
For example, you can pre-teach
new words or use visual cues.
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EDUCATIONAL STRATEGIES

AUDITORY PROCESSING DEFICITS

Presenting Problem: unable to

filter out extraneous noises.

Interventions:
1) Provide a handout of
key points during the

lecture.

3} Provide a speaker with a mic
and amplification throughout the
room.

4) Simplify directions.

5) Place near a positive peer who
can repeat the information as
needed

6) Teach a person to advocate for
oneself when needing information

repeated or restated.
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" EDUCATIONAL STRATEGIES

AEMORY DEFICITS

Presenting Problem: cannot
remember what they just saw

Interventions:

1) Play memory games, such as
showing ten objects for 30 seconds,
and then have the person fry fo
recall what they saw.

2) Teach note-taking skills.
3} Allow open-book tests.

4} Teach mnemonie devices.

~ TYPESOF
ANEHONIC DEVICES

e
Hpa | it what gy |

T v UR S NEE

aeronyms & method of loc] songs & rhymes

acrosties ©

-@F’ o‘elml‘, :
ertnne T

chunking : assoclatlon

Presenting Problem: cannot

remember what they saw or

heard

Interventions:

1) Weed out nonessential

information.

2) Repetition.

3) Presume competence.
4) Allow Caleulators.

5) Concrete examples: see, hear,
and then do.

AdaptEd
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EDUCATIONAL STRATEGIES

Prosonting Problem: difficulty | | 4) Schedulo movement breaks.
sustaining attention ff . Ry @

Interventions:
1) Reduce distractions.

5) Brain breaks can help refresh

2) Try o minimize distractions and thinking patterns and break up o dull

disruptions in the classroom. For
routine.

example, you can seat the person

away from doors and high-traffic

areas and put distracting displays 6) Set a olear routine.

behind them.

7) Give clear directions.

8) Help the person organize their

materials.

3) You can also try to be physically
close to students when you speak and

make eye contact.

9) Encourage students to get
involved with their work. For example,
they could underline reading material

or draw cartoons to illustrate

vocabulary words.

EMPOWERING ABILITIES: A COMPREHENSIVE GUIDE FOR SUPPORTING PEOPLE WITH DISABILITIES AdaptLd

B STLLEAL tO

51



EDUCATIONAL STRATEGIES

STRATEGIES TO HELP
LEARNERS WITH ADHD

Give clear, written, Schedule an Give extra Consider flexible
and verbal directions  organization check-in opportunifies for seatling options,
time. rmovement,

&

W T
Chunk long-term Provide fidgets and Set up a work Use a though journal
projects. teach how fo use station in each class. to share ideas.

them.

Teach and practice Teach executive Use a timer for work ~ Spend time building
predictable routines. functioning skills. sessions. confidence.
EMPOWERING ABILITIES: A COMPREHENSIVE GUIDE FOR SUPPORTING PEOPLE WITH DISABILITIES AdaptLd

& SrECIAL ED

52




B S
i

-

EDUCATIONAL STRATEGIES: AUTISK

L Use visual support, such as pictures,
photos, signs, symbols, and gestures, to
Y aid understanding.
Use routine. Let the child know what Is
happening and when, Use visual
timetables, first/then cards, schedules,
calendars, etc. This can also help with
transitioning from one activity to the

next,

Create opportunities for
communication and learning. These

opportunities can be created throughout
the day to embed communication and
learning. For example, at snack time,
give out a small amount of the snack fo
create the opportunity to ask for more.
Provide cholces to create opportunities
to communicate, .g., ‘Do you want milk
or Juice? This allows the student to hear
the words they need and provides an
opportunity for the student to
communicate (In any way they can).

Use their interests. For example, an
Interest In trains could be incorporated
into various subjects - maths through
adding train carriages, English through
telling storles about trains, geography
through planning trips using train lines,
etc, There may need to be a set time for
the student to discuss their interests.
During play, use thelr interests again and
follow the child's lead. Let them show
you what interests them and how they
want to play.

opportunities and activities. Creating
shared posltive experlence with the
whole class can create opportunities for
friendships and shared experiences. This
can be in any way, from a fantastic
sensory story to lying on the floor and
reading a story. Take photographs
throughout to create books of previous
activities. The whole class can then use
these to look through thelr shared
experiences.

Keep any instructions short and
specific. Ensure you have the child's
attention before giving any verbal
information. Break down any long
instructions into smaller chunks and
allow time before repeating the
instructions. For example, the instruction
‘Get your bag and jacket then wash your
hands and sit on the carpet’ can be
broken down to:

‘Get your bag and jacket’;
‘Wash your hands’;
‘Sit on the carpet’.

This can also be supported by writing
the Instructions on a whiteboard {with
pictures If available} and ticking them
off as the students complete the
instructions.

Have fun and be fun. Create engaging

X
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EDUCATIONAL STRATEGIES: AUTISA

Avoid instructions using any figurafive
language or anything non-specific.

(L)

For example, this sentence can
be misinterpreted: ‘Soon we will

| go outside, and you can hang
out with your friends.” To limit
misunderstanding, try: In three

minutes, we will go outside
and then you can play with your friends’.

Give time. Time may be needed to
process an instruction. Count fo 10 or 15
before repeating an instruction. Repeating
the Instruction too soon

can mean the student must start
processing the information again. Please
be sure fo use the exact words when
repeating the instructions. Time may also
be needed to complete tasks in the

classroom.

Incorporate Sensory Tools.

Each child will fall on a spectrum of
sensory processing and will have
sensitivities, avoidance tendencles, and
seeking tendencies. There are also likely
specific sensory fools that help each child
feel regulafed.

Some examples of sensory tools:

Weighted lap pad
Fidget

Chewy fidget
Body sock
Noise-canceling
headphones
Wobkble stool

" econsiderable achievement.

i Be flexible and prepared to change
'~ your plan. Some things will be trial

Celebrate the small steps. Each
small step that has been achieved
may seem smaill to others, but for you
and the student, it represents d

and error, and what works for one
student may not work for another. Try
and see how it goes.

Support social skills. Social Skiils
are often an area that children with
autism have difficulty with. In
particular, the "unwritten” social
norms are often the most difficult.

Regardless of the skill or subject
being taught, social skill practice for
children with autism s critical.

Some ways to support social skills:
Practice play

Praise

Role-play.

Social skills tralning
Social stories
Video-modeling
Visual supports

EMPOWERING ABILITIES: A COMPREHENSIVE GUIDE FOR SUPPORTING PEOPLE WITH DISABILITIES
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- BEHAVIORAL STRATEGIES

Behavioral strategies for people with disabilities can be highly
effective in promoting positive outcomes and improving quality of life.
These strategies are often tailored to individual needs and can vary

widely depending on the type and severity of the disability.

1. Positive Reinforcement
e Definition: Rewarding desired
behaviors fo increase the likelihood
of their recurrence.
o Examples: Verbal praise, tangible
rewards (stickers, tokens), and
privileges (extra playtime).

2. Task Analysis
* Definitlon: Breaking down complex
tasks into smaller, manageable
steps.
* Application: Teaching self-care
skills, academic tasks, or job-related
activities.

3. Visual Supports
* Definitlon: Using visual aids to
enhance understanding and
communication.
» Examples: Picture schedules, social
stories, and visual timers.

4, Social Skills Training
s Focus: Teaching appropriate social
interactions and communlcation

5. Functional Behavior Assessment
(FBA)
* Purpose: Identifying the reasons
behind challenging behaviors.
e Outcome: Developing infervention
plans that address the root causes
of behaviors.

6. Self-Monitoring
» Definition: Teaching individuals to
track their own behavior and
progress.
* Tools: Checklists, journals, or digital

apps.

7. Environmental Modifications
* Focus: Adapting the environment to
reduce barriers and support positive
behavior.
* Examples: Adjusting lighting,
reducing noise, and providing
accessible materials,

8. Prompting and Fading
¢ Prompting: Providing cues to
encourage a desired behavior.

skills. * Fading: Gradually reducing prompts
* Methaods: Role-playing, modeling, as the individual gains
and social stories. independence.
EMPOWERING ABILITIES: A COMPREHENSIVE GUIDE FOR SUPPORTING PEOPLE WITH DISABILITIES AdaptEd
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BEHAVIORAL STRATEGIES

9. Social Stories and Scripts
* Purpose: Preparing individuals for
new or challenging situations.
» Content: Short narratives or scripts
that explain what fo expect and how
to behave.

10. Peer-Mediated Interventions
* Involvement: Engaging peers in
supporting individuals with
disabilities.
* Benefits: Enhancing social
interactions and inclusion.

1. Cognitive Behavioral Therapy (CBT)
* Focus: Addressing thoughts and
feelings that influence behavior,
¢ Techniques: ldentifying negative
thought patterns and developing
coping strategies.

12, Mindfulness and Relaxation
Techniques
¢ Goal: Reducing stress and anxiety.
* Practices: Deep breathing exercises,
guided imagery, and mindfulness
meditation,

EMPOWERING ABILITIES: A COMPREHENSIVE GUIDE FOR SUPPORTING PEOPLE WITH DISABILITIES
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13. Parent and Caregiver Training
» |mportance: Ensuring consistency
and reinforcement of strategies
across environments,
¢ Content: Teaching effective
behavior management techniques
and communication strategies.

14. Technology-Assisted Iinterventions
* Tools: Apps, software, and devices
designed to support learning and
communication,
e Examples: Speech-generating
devices, educational apps, and
virtual reality for soclal skills training.

15. Individualized Education Plans
(IEPs) and Behavior Intervention Plans
(BIPs)
¢ |EPs: Tailored educational programs
for students with disabillities.
* BIPs: Specific plans to address
challenging behaviors In educational
settings, '

f gEducation

% D Program
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POSITIVE REINFORCEMENT

Social reinforcer: A child helps thelr k4
parent with the dishes. The parent .
offers the child praise and affection ,
. 5 A
for their help. 4
Token reinforcer: A teacher uses a

sticker chart system. Students receive
& stickers for completing their
homework, which can be exchanged
for physical rewards.

Tangible reinforcer: You take
yourself out for a sweet treat every

time you're able to complete a jog.

Social reinforcer: A child starts

ot
Lo
:

behaving more kindly at school.
Realizing this, the other students start

being kinder tfoward him as well.

Tangible reinforeer: You work hard b
and go above and beyond for one 4

.
b,
<
)

year. Your boss gives you a raise.

¥ Naturaf reinforcer: You're consistent

with therapy for six months and start

2
A feeling better emotionally.
".‘_:4',\?.
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TASK ANALYSIS

Task Analysis (TA)

consiots o six tope.. ACTUAL EXAMPLE:

Identifying the
Target Skill.

Identifying the prerequisite
skills of the learner and the
materials needed to teach How to:
the task. Ay and

wili need:
ety tesngy Pt tnety e

} %

Breaking the skill into
components.

[+ Searnye A

[ Wteaggun 2900wt oy -
IAbomehy.  Ofifibra s St

; nagry d&-:lh::::,;- .

Confirming that the task is
completely analyzed.

Determining how the skill
will be taught.

Implementing intervention
and monitoring progress.
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VISUAL SUPPORTS

Tactile Symbols/Objects of Reference Photographs

f‘\

Plain Squares Colored Card

Written Words

we umm o+ !;'4(23,"'

H ![-

"rww K
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SOCIAL SKILLS TRAINING

THE STEPS OF SOCIAL SKILLS TRAINING

—

Step 1: Rationale |
" Provide reasons why it is important |
g

for your client fo learn the skill.

Step 2: Steps
Break the skill down into

mahageable steps.

Step 3: Demonstration

Modeling the skill to your client.

Step 4: Role Play

Encourage your client fo
parficipate in o role-play using the
skill. In groups, clients can role-play
with each other.

Step 5: Feedback
Talk with your client about how it
went. Be sure to include praise and

suggestions for improvement.

Step 6: Practice
Encourage your client fo practice
the skill outside of the session in

real-life situations.
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Use literature. Practice social problem- Use social skills writing
solving. prompts.

Create social scripts  Model and practice Integrate art Play games and
binder. together. activitios. sports.
EMPOWERING ABILITIES: A COMPREHENSIVE GUIDE FOR SUPPORTING PEOPLE WITH DISABILITIES Adaptﬁd
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FUNCTIONAL BEH(é\BIAOR ASSESSMENT

STEPS OF THE
BASIC FBA

Change the environment
to prevent behavior

Teach a replacement
behavior

@ Identify the function
2 |dentify predictors
=/ inthe environment
1 Identify a behavior
of concern
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EXAMPLES OF STRATEGIES
SELF-MONITORING

Self-Monitoring Log\

Name: o .Efﬂ.ﬂ.—-‘ : Weak oft ! C) ! ’7
"%;F;;'x'é;}{;&.';}; """" """"
Rmee hardi
I&h
KZ ..... Er...
emain ¢
5@6!:’"53@ ..
% ................... % ...... Jremavas

Friday Report

Name J—dgn’)fnf’ . R ;Pétgg Jj O“"Z.' i

Camiments:

....................................

--------------------------------------

tlfgnorfi o+h€r5 5/5 , Jégmi ne & WOrKi g hard

----------------------------------

Qemfnémwd 35 to ignorc others’

........... !MPPY“OP'(‘C”@ aC,HOhdjd
.'-ii--,-é-,-",«’n-v,-._-néts‘en-..é....«.;..m (_'Dhé» a)ﬂ{r‘nue‘fj-{—o ﬂﬁ()@ hand
T vem thd Er§ 4 ralﬁﬁ r [+
Total Paints TS
Possible: RIS AL ]c,;u " 5] _m

‘Parent / Guardian Signature
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EXAMPLES OF STRATEGIES
SELF-MONITORING

Troubleshooting: The teacher
could have a separate copy of
the sheet and circle the number

STEP on her sheet, and the students

Idel’l‘l‘ify the . ocircle the number on their sheet
iqrgef behavior y S and then compare.
and *yEe it in {{ 5
the box. o

@

After each time, the
teacher and the
student will rate the
Idenﬁfy the student's behavior and

circle the appropriate
target number number and if the

of matches. numbers match by
circling yes or no,

Allow the student to
clrcle the number first g
...A-“ §

STEP

At the end of
the day, total
the number of
matches and

You can also
enter the total
number of points

at the bottom of enter the
the sheet, which number at the
can be bottom.

incorporated into §

a iarget gOClI. if the student meets their

target match goal, you
o can incorporate a reward
For example, in addition fo menu for reinforcement
meeting the fotal number of )
target behavior matches, you
can also set a point goal for
the student each day.

TIP: You will need the student's "buy-in" to effectively implement this intervention. Consider
incorporating a reward system or reward menu into this intervention, The last page of this
product shows an example of a reward menu that can be used.
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EXANPLES OF STRATEGIES
SELF-HONITORING

Target Goal : “l will keep raising my hand to share in class.”
Target Number of Matches : 4 (A possibility of 6 in this chart)

1= Did not meet the behavior | 2 = Needs improvemerﬂ | 3= Great Work

ot | 1(2)3 | 1(2)5 | G Mo
NIFCIRC]CE
Recoss | ] @ 3012 @ Yes
o 120 120[@
wer | 1(2)3 | 1(2)3 | (e o
i (D2 3 | 1 2(3)] ves

No. of matches =

13 16 4
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STRATEGIES TOTRY..
ENVIRONAENTAL MODIFICATION

Eliminating large open spaces where  Provide clearly defined spaces for
children feel overwhelmed or will play, learning, and personal needs,
run. In all age groups, furniture

should be used to help define

spaces and encourage safe traffic

patterns

Provide adequate materials. There Take into consideration how light,
should be sufficient materials to temperature, and noise may
provide children with a variety of influence a person's behaviors.

choices each day.
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EXANPLES OF STRATEGIES
PROMPTING AND FADING

Gestural
Point or Nod

Visual (Full and Partial)

Picture Prompt

Verbal (Full and Partial)
Say or Tell

Model (Full and Partial)
Show the action

JNLIELSTY 1SOW 0L JALLIYLSY LSVd1

Physical (Full and Partial)

Show the person using hand over

hand or guiding hand
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EXAMPLES OF STRATEGIES
PEER-MEDIATED INTERVENTIONS

PMI, a teacher trains peers to provide support in a variety of ways, Including:

MODELING PROMPTING

Peers demonstrate Peers ask questions to help
appropriate behaviors or skills, students, such as "What do you
such as how to initiate social do next?" or "What materials
interactions do you need?"

REINFORCEMENT OBSERVING

Peers reinforce targeted Peers learn from each other.

behavioral outcomes

PMI can also Include cooperative learning strategies. For example, a teacher might seat a
trained peer next to a student with ASD during a group activity to encourage social
interactions. The peer could ask the student to pass materials or help with a task.

Studies have found that PMi can be a practical approach to helping students with ASD
improve thelr social skills, such as social communication, social responses, and social

initiations,
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EXAMPLES OF STRATEGIES

COGNITIVE BEHAVIORAL THERAPY

Cognitive behavioral therapy (CBT) is a collaborative process between a therapist and
patient to develop skills to modify thinking, beliefs, and responses. CBT techniques can

vary depending on the issue being treated, but some common examples include:

JOURNALING

Recording thoughts and

emotions, including

negative and positive ones.

A gratitude journal can
help express appreciation

for positive experiences.

ROLE-PLAYING

Taking on different
characters o embody
situations and develop

skills. This can be used to
prepare for inferactions

with others.

EMPOWERING ABILITIES: A COMPREHENSIVE GUIDE FOR SUPPORTING PECPLE WITH DISABILITIES

EXPOSURE

Exposing yourself to
situations that cause
anxiety, such as a crowded

public space.

SKILLS TRAINING

Learning new skills, such as
communication, social, or
assertiveness skills. This can
also include improving self-
talk.

AdaptEd
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ASSISTIVE TECHNOLOGIES AND TOOLS

Assistive technology consists of devices and services. An assistive technology device
is an item or piece of equipment that helps a person with a disability increase,
maintain, or improve a student’s functional capabilities. Assistive technology devices
can be high-tech or low-tech. Examples of assistive technology devices are:

Wheelchair or ~ Volce-activated Electronic nofe
~wheelchair ramp - computer .. | takers

o Word prediction, Switches and
Large-print books voice recognition and comu,-chg fgr access
L synthesis, and word to equipment

processing software

Braille flashcards/ . Pencil grips
- pegboards R

Medical devices that are surgically implanted are not considered assistive
technology devices,
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ASSISTIVE TECHNOLOGIES AND TOOLS

An assistive technology service Is any direct assistance to the student with a
disability in selecting, acquiring, or using the assistive technology device. Assistive

technology services include, but are not limited fo:

e an evaluation of a student’s need, including a functional assessment in the
student’s customary environment

o the purchasing, leasing, or acquiring of an assistive technology device;

s the selection, design, fitting, adapting, repairing, and replacing of an assistive
technology device; and

o The training or tfechnical assistance for a student, the student’s family, or other
professionals who provide services fo or are otherwise substantially involved in
the student’s primary life functions.
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- EMQTIONAL SUPPORT AND
RENTAL HEALTH INTERVENTIONS

SOCIAL INCLUSION PROGRAMS

Community Centers: Establishing centers that offer various activities and services, such
as educational workshops, recreational activities, and social events, to bring people
together,

Inclusive Education: Promoting an educational system that accommodates all students,

including those with disabilities, ensures equal learning and participation opportunities.

Employment Programs: Creating job training and placement programs that target

marginalized groups, helping them gain employment and economic independence.
Cultural Competency Training: Educating community members and service providers
about the diverse cultural backgrounds of the community fo promote understanding and

inclusion,

Language and Literacy Programs: Language classes and

literacy programs are offered to help non-native speakers
and those with limited literacy skills communicate and
integrate better into the community.
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EMOTIONAL SUPPORT AND
MENTAL HEALTH INTERVENTIONS

CORMUNITY SUPPORT PROGRARS

Support Groups: Facilitating support groups for various needs, such as mental
health, addiction recovery, parenting, and grief, where individuals can share
experiences and support each other.

Volunteer Programs: Encouraging community members to volunteer their time and

skills to support local initiatives, fostering a sense of community and mutual aid.

Health and Wellness Programs: Providing access fo healtheare services, mental
health counseling, fithess activities, and nutritional education fo promote overall
well-being.

Neighborhood Watch Programs: Organizing community-led initiatives fo enhance

safety and security in local areas, encouraging residents to look out for each other.

Housing Assistance: Offering support for individuals and families facing housing

insecurity through subsidized housing, rental assistance, and homeless shelters.
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EMOTIONAL SUPPORT AND
NENTAL HEALTH INTERVENTIONS

INPLEMENTATION STRATEGIES

Partnerships with Local Organizations: Collaborating with non-profits, local

businesses, and government agencies fo pool resources and expertise.

Community Engagement: Actively involving community members in the planning
and implementation of programs to ensure they meet the actual needs and

preferences of the community.

Accessible Services: Ensuring that programs and services are accessible to all,

including those with disabilities, by providing necessary accommodations.

Monitoring and Evaluation: Regularly assess the effectiveness of programs and

make adjustments based on feedback and changing needs.

Funding and Resources: Securing funding from
various sources, such as government granrs,
private donatlons, and fundraising events,

to sustain and expand programs.

[ACCESéIBLE
SERVICES
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EMOTIONAL SUPPORT AND
NENTAL HEALTH INTERVENTIONS

CHALLENGES AND CONSIDERATIONS

Addressing Barriers: Identifying and addressing barriers to parficipation, such as

transportation issues, financial constraints, or language barriers.

Cultural Sensitivity: Ensuring that programs are culturally sensitive and respecttul
of the diverse backgrounds of community members.

Sustainability: Developing strategies to ensure the long-term sustainability of
programs, including securing ongoing funding and community support.

Building Trust: Establishing trust within the community, particularly among
marginalized groups who may have experienced discrimination or exclusion in the
past.

By implementing these programs,
communities can create a more
inclusive and supportive environment,
enhancing the quality of life for alll
residents and fostering a stronger,

more cohesive society.
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STRATEGIES FOR DATA COLLECTION

Data collection in special education is crucial for monitoring student progress, informing
individualized education plans {IEPs), and ensuring that students receive appropriate support
and aecommodations. Here are the primary types of data collected in schools for special

C TYPES OF DATA COLLECTION

Academic Performance Data

Standardized Tests: Scores from state and national standardized tests fo assess academic
achlevement and compare progress with peers.

Formative Assessments: Ongoing assessments such as quizzes, classroom assignments, and feacher-
made tests to monitor learning In real-time.

Summative Assessments: End-of-unit or term tests and projects that evaluate cumulative knowledge.
Curriculum-Based Measurements (CBM): Regular assessments aligned with the curriculum to track
progress in core academic areas like reading, math, and writing.

Behavioral Data

Frequency Counts: Tracking the number of times a specific behavior occurs within a set period.
Duration Recording: Measuring how long a behavior lasts.

Interval Recording: Observing whether a behavior occurs or does not ocour during specified intervals.
Behavior Rating Scales: Using standardized tools to rate the severlty or frequency of behaviors.
Antecedent-Behavior-Consequence (ABC) Analysis: |dentifying the events that precede and follow
a behavior to understand its function and develop Intervention strategles.

Social-Emotional Data

Surveys and Questionnaires: Collecting data on students’ soclal-emotlonal skills, mental health, and
well-being.

Observations: Documenting soclal interactions and emotional responses in various settings.
Counseling Records: Tracking sesslons and progress in individual or group counseling.

IEP Progress Monitoring

Goal Achievement: Measuring progress toward specific IEP goals and objectives.
Annual Reviews: Reviewing and updating IEPs annually based on progress data and re-evaluations.
Progress Reports: Providing regular updates to parents and guardians on their child’s progress,
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STRATEGIES FOR DATA COLLECTION

AETHODS OF DATA COLLECTION

Direct Observation

Teachers, aides, and specialists observe and record student behaviors, academic
performance, and social interactions in various settings {classroom, playground, ete.).
Standardized Testing

Administering norm-referenced tests fo assess academic skills and compare them to
typical developmental benchmarks,

Checklists and Rating Scales

Using standardized checklists and scales to rate skills, behaviors, and competencies.
Interviews and Surveys

Conducting structured or semi-structured interviews and surveys with students, parents,
and teachers to gather qualitative data.

Work Samples and Portfolios

Collecting student work samples over time fo assess progress and areas needing
improvement. S
Digital Tools and Software

Utilizing educational software and apps to
collect data on student performance and
engagement with digital learning activities.
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STRATEGIES FOR DATA COLLECTION

BEST PRACTICES FOR DATA COLLECTION IN SPECIAL EDUCATION

Individualization

Tailor data collection methods and tools to each student's individual needs and godils,

Consistency and Reliability

Ensure that data collection is consistent and reliable by training staff and using
standardized procedures.

Confidentiality and Privacy

Adhere to legal and ethical guidelines for maintaining the confidentiality and privacy of
student data, such as FERPA regulations.

Collaboration

Involve all stakeholders, including teachers, parents, specialists, and students, in the
data collection process.

Data-Driven Decision Making

Use collected data to inform instructional strategies, intetventions, and medifications to
IEPs and BIPs.

Ragulaty monitoring M
andgrovetamly Updats B
10 other slattoders B

Regular Monitoring and Reporting

Regularly monitor progress and provide timely
updates to parents and other stakeholders
through progress reports and meetings.
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FREQUENCY COUNTS SAMPLE

Tracking the number of times a specific behavior occurs within a set period.

Student Name: JOE SMOE
Targeted Behavior: Shouting out instead of raising hand
Time Sampling period of time: 15 minutes

Start End Classrcom
Date Time Time Activity P23 tays el 7890
9/22 9:00 935 | ELA Story VIiVIVIV|V|Y
Math
2 45 :00
9/22 4 12:0 L eoture v IV Iy
9/23 9:00 o15 | BAstory | Y| VIV Y| VIYIYIY|Y]VY
AR AR AR
09/25 | 142 11:57 Math |V
lecture
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FREQUENCY COUNTS SAMPLE

Tracking the number of times a specific behavior occurs within a set period.

Student Name:

Targeted Behavior:
Time Sampling period of time:

Start End Classroom
Date Time Time Activity f ¢ 10
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DURATION RECORDING SAMPLE

Student Name: Patrick Starfish

Setting: 2nd grade special day class mod/sev

Meuasuring how long a behavior lasts.

Definition of Behavior: Student has tantrums, showing signs of anger (clenched fists,
yelling, cursing, kicking, refusal to follow directions, punching or using obscene

gestures)
Date Start Time End Time Duration
02/18/24 8:45 am 9:22 am &7 minutes
12:17 pm 1:05 pm 48 minutes
02/19/24 10:22 am 10:35 am i3 minu*reé
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DURATION RECORDING SAMPLE

Measuring how long a behavior lasts.

Student Name:
Setting:
Definition of Behavior:

Date Start Time End Time Duration
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Student Name:

ABC DATA SHEET SAMPLE

Identifying the events that precede and follow a behavior to understand its
function and develop intervention strategies.

Setting Event

Antecedent (A)

Behavior (B)

Consequence (C}

In Math Class

Teacher asks students to begin quiz

Johnny yeils | hate you,” and crawls
under desk

Teacher sends quiz home for
homework

Recess on playground

Peer fokes soccer ball from bin

Jacok grabs soceer ball out of peers
hands and runs away

Jlacob has to sit out the rest of recess

Social Science Class

Nora 1s put | nto a group to work on @
preject

Nora hits another peer

Nora is removed from the group

Home

Brother is playing with Jasmines
favorite toy

Jasmine grabs toy out of brothers
hards and hits him

Jasmine starfs playing with toy
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R e ABC DATA'S

Identifying the events that precede and follow a behavier to understand its

Student Name:

E

function and develop intervention strategies.

Setting Event

Antecedent (A)

Behavior (B)

Consequence (C}
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